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PROJECT PARTNERSHIP 

The ENTER project partnership consortium consists of 7 partners all of whom have worked 

on European projects. Each partner has specific expertise in key project areas, has access to 

young unemployed people and is involved in national and European networks relevant for 

the ENTER project topics. 

 

• City of Wolverhamptom College, United Kingdom (Promoter) 

• ISQ, Portugal (Coordinator) 

• BEST Institut für berufsbezogene Weiterbildung und Personaltraining GmbH, 

Austria (transfer partner) 

• IEKEP Institute of Training and Career Guidance, Greece 

• Association of Nonprofit Human Services of Hungary (ANHSH), Hungary 

• Fundacion General de la Universidad de Valladolid (FGUVA), Spain 

• Award Scheme Development Accreditation Network (ASDAN), United Kingdom 

(transfer partner) 

 

For detailed partner profiles and contact information go to www.enterproject.eu/partners  
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BACKGROUND 

In spite of the European economy’s recovery, young people across Europe continue to face 

high levels of unemployment; in most partner countries the respective rates are alarmingly 

high (In April 2013 these were 42,50% in Portugal, 56,40% in Spain and 27,40% Hungary) 1.  

In order to face this reality, “effective training programmes need to be accessible to all 

young people in order to ensure that they have the necessary skills to apply to a variety of 

positions in the EU. One of the main priorities of the EU must be to ensure that there are 

prospects for growth and provide employment to young Europeans” (EC Vice-president 

Antonio Tajani, Industry and Entrepreneurship, 2011). Based on this, the ENTER project was 

designed under the Leonardo da Vinci, Transfer of Innovation European programme (2012-

2014) transferring two successful approaches, i.e. the 

• Enterprise Award – an innovative curriculum focused on entrepreneurship (UK) 

and 

• Learn Empowerment - an empowerment model and its guidelines and training 

materials (Austria). 

 

The ENTER project seeks a solution to the needs identified above by addressing youth 

unemployment via boosting entrepreneurship and new mind-sets in young people, raising 

awareness of self-employment as a career option. 

The project will produce four didactic materials to help the education sector in this respect: 

 

The ENTER ENTERPRISE CURRICULUM 

The ENTER Guidelines for Integration of Self-directed Learning into Vocational Education 

and Training for unemployed Youngsters 

The ENTER Exercises & Work Sheets for Self-Directed Learning 

And the present document, the ENTER TOOLBOX - Learning Materials, Methods, and Case 

Studies for Self-Directed Learning 

                                                             

1 Source: http://de.statista.com/statistik/daten/studie/74795/umfrage/jugendarbeitslosigkeit-in-europa/, 2nd of July 2013 
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1. Self-directed Learning 

 

As described in the ENTER Guidelines there are many models of Self Directed Learning 

(SDL), as linear models, interactive models, the model of knowledge, action and 

environment, instructional models and the LOT-House concept offered in this project. The 

following paragraphs give a short overview about the understanding of self-directed 

learning within the project. At the end the reader can fina a description of the above 

mentioned models. 

 

The reason why SDL is used within this project is because it enables and supports the 

development of personally and socially relevant self-management competences. It 

strengthens self-confidence and leads to the ability to act in an uninhibited and secure way 

within the social and work environment. 

In particular, target groups who have experience of language learning perhaps connect it to 

failure, obligation and little personal value. This is where self-directed learning can change 

their attitude – by recognising the individual person, their interests and ideas, it activates 

current competences, helps to develop perspectives and promotes the development of 

professional methodological, social and personal competences as tools for self-control. 

Self-directed learning imposes responsibility for learners’ own learning acquisition. They are 

integrated into the design of their learning process and thereby relate entrepreneurial 

thinking to more personal motivations. If learners are supported and accompanied in their 

self-direction by trainers, tutors and/or by fellow learners in a learning group, learning can 

become a valuable and sustainable experience. 

The principles and didactic-methodical elements of self-directed learning offer a framework 

that is to be filled by context-specific concepts. The individualisation and flexibility of the 

learning/training process demands openness and flexibility towards the process from all 

people involved i.e. (learners, learning advisors and institution). At the same time, it 

requires a structure for individual and group learning processes, and must highlight the 

necessary responsibilities and commitments. The SDL framework allows for discovery and 

self-direction in learning within social contexts. It represents a contribution to institutional 

vocational training by meeting the increasing requirements for the acquisition of 

entrepreneurial skills. 
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Aims: Promote learning (management) competences to master the innate and acquired 

learning abilities we call “learning competence” it involves being able to determine learning 

goals autonomously, taking control of different learning methods, understanding what it 

takes to learn in a self-directed manner (e.g. learning times and locations) and evaluating of 

the results. Learning competences develop and change in the context of the individual 

learning biography. This process-guiding allows for a reflection on the learners’ acquired 

abilities. It promotes the discovery of existing (learning) potentials and their advancement 

in the context of the on-going learning process. 

Promoting individual responsibility for learning processes. Taking responsibility for one’s 

own learning process is one of the basic requirements in the learning process. Organised 

forms of shared responsibility and participation, as well as a high degree of transparency, 

facilitate this basic element of organisation in learning and help adapting to social change 

and “character building”. By enabling the discovery and potential of self-learning, SDL can 

be understood as a contribution to the institutional education system and therefore act as 

a promoter of lifelong, self-organised learning. Learning competence is necessary to keep 

up with various social changes related to working and living. 

 

As stated in the beginning, the models used within the project to promote self-directed 

learning are the following ones: 

 

Linear Models (c.f. page 10 ENTER Guidelines) 

They are used to offer learners a series of steps to go through a subject and are very similar 

to a traditional teaching process. Representing some key decision-making points about 

what, where and how to learn is of equal importance within this model. 

 

Interactive Models (c.f. page 11 ENTER Guidelines) 

These models are based on the principle that the learning process is often not well planned 

in reality; they therefore focus on factors and opportunities people can find in their own 

learning environment. They also relate to existing knowledge, undertaken actions and the 

environment of the learners. 
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Instructional Models (c.f. page 12 ENTER Guidelines) 

These models try to integrate self-directed learning in a formal learning environment, 

which give more possibilities to control the learners and at the same time to being more 

independent within these settings. The main aim of course is that the participants become 

more self-directed in learning. 

 

The LOT-House concept (c.f. page 13 ENTER Guidelines) 

This concept is explained in more detail in the following chapter. 
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2. The “LOT-House Concept” 

 

Transferring two innovative methodologies and tools produced in other projects to ENTER 

is the focus of this document. The main aim was to equip VET providers with these 

methodologies, tools and competences in order to be able to educate young unemployed 

people in entrepreneurial aspects, to open their entrepreneurial mind set.  

The LOT-House concept (“LOT” is short for “Lernen, Orientieren, Tun”/learning, orienting, 

doing) is one of them and has proofed to be a successful tool in learning environments in 

the past. Additionally, it was investigated in the research phase of the project that this 

concept is suitable for the idea of promoting entrepreneurial skills via self-directed learning. 

 

Aims and Purposes: Working in Different Learning Zones  

Work in the LOT-House aimed at empowering (long-term) unemployed and socially 

disadvantaged people from the region of Korneuburg (Lower Austria). The main focus was 

on developing the learners’ competences by making a combined course of training and 

guidance. Trainers, pedagogical experts and administrative staff at the LOT-House were 

confronted with a very heterogeneous group of learners, since learners had different 

biographies and learning biographies. This, of course, resulted in different learning 

attitudes, behavioural patterns and forms of motivation for learning.  

 

The learners at the LOT-House were provided with individualised training, employing a 

varied set of learning tools and methods. Most importantly, they were given the chance to 

learn and work at different learning places, in different “learning zones”, which will be 

described in some detail later in this document.  

Supporting learners by developing and increasing their qualifications, personal and social 

skills and active competence was regarded as a basis for their re-integration into the world 

of labour.  

 

Structure of the LOT-House  

In order to make an ideal programme of suitable learning instruments and methods in 

training and guidance, learners at the LOT-House were given the chance to learn and work 

in learning zones that were thematically distinguished from each other.  
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The structure of the LOT-house was based on the idea of making a comprehensive 

programme of training and guidance in a total of 5 zones. These zones were: 

 

Learners were to organise their individual “learning ways” through these different zones by 

themselves. There were specific “fixed” offers and learning facilities for learners in each 

zone  but learners were also invited to make their own contributions, create new elements 

and thus provide their colleagues with new ideas.  

 

Offers and options within the zones  

 

INFO ZONE  

Registration: First place to go to within the LOT- House. Registration for people interested 

in courses.  

 

Information on training courses and possible learning ways through the house. 

Introduction of forms of counselling, first contacts with LOT-House staff.  

 

Counselling on Learning: First informal 

elements of counselling, taking learners’ 

learning biographies into account and 

selecting from various courses on offer.  

 

Surf-station: In this part of the info zone 

learners were provided with PCs and 

Internet access. In the surf-station people 

could work on their CVs and applications, 

LOT -
House

Info Zone
Course 
Zone

Workshop 
Zone

Inititive 
Zone

Guides
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look for new jobs and establish contacts via 

e-mail. They were supported by info zone 

staff.  

All facilities (e.g. printer, fax, telephone, 

paper) could be used by learners in the 

course of different projects within the LOT-

House.  

 

E-Learning: E-Learning software was 

provided within the surf-station. By making use of this, learners could acquire knowledge in 

a self- organised and self-responsible way (English, computer knowledge like ECDL, typing 

etc.).  

 

Job guidance: In cooperation with the Guides (see below), the LOT-House staff organised an 

info desk. Learners could inform themselves on different professions, possible contacts, 

guidance and counselling institutions etc.  

 

There was particular emphasis on the “inviting” character of the LOT-House entrance area, 

in order to motivate people to make use of the facilities and training opportunities from the 

very beginning. A big display window was decorated by plants, pictures and posters and 

showed the LOT-House course programme. The LOT-House staff who worked in the info 

zone were also responsible for the design and decoration of this area. 

The collection of literature, newspapers, job offers, brochures etc. was continually updated. 

Due to intensive use it was also necessary to continually maintain all computers and 

prevent people from merely private or inappropriate use.  

 

COURSE ZONE  

LOT-House learners were offered the 

chance to take part in a variety of courses, 

for example computer skills, time 

management, languages and self -

presentation.  
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Apart from subject-related courses or vocational training, learners could also specifically 

improve their soft and social skills. In so-called “wellness-courses” learners trained to 

activate their body-related resources and make use of them.  

 

Based upon knowledge and skills 

acquired in different courses, 

learners were encouraged to offer 

and lead courses themselves in this 

zone. One learner, for example, held 

a Tai Chi course, which was well 

accepted by other learners. Self-

organised learning groups were 

established within the framework of 

language courses.  

 

In order to be able to carry out courses according to the SDL-concept it was essential that 

all seminar rooms allowed for flexible use. Flexibility was enabled by appropriate 

equipment, like a sufficient number of seminar tables, flipcharts, pin boards etc.  

An atmosphere of “wellbeing” was also created by a lot of plants, pictures and other 

elements of decoration, which supported motivation and regular attendance of courses. In 

order to establish learners’ identification with the LOT-House, they were also invited to (re-

) design and decorate “their” rooms the way they wanted to.  

 

WORKSHOP ZONE  

In this zone learners were encouraged to train in 

handcraft skills and make use of their own 

creativity.  

In addition to this, learners with previous negative 

learning experiences (especially in cognitive terms) 

got the opportunity to come across the practical, 

“real-life” training options of the LOT-House. There 

were, for example, special workshops on “how to 

repair a bike”, “working in your home” or “make 
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your own cosmetics”.  

 

Experience in the LOT-House showed that creative work and training establish a particularly 

open atmosphere among participants that allows for reflection within the group on 

behavioural patterns and prior aspects of learning (learning experience). This served as a 

basis for making new, positive learning experiences and developing a step-by-step 

procedure of individual and personal further education. Therefore, apart from very 

practical courses and workshops, merely “creative” courses like painting were also offered 

in the workshop zone.  

Learners were always provided with the respective tools and materials necessary for 

different activities in the workshop.  

From an organisational point of view, it was of particular importance to avoid disturbance 

for other course groups by workshop activities (noise etc.).  

 

INITIATIVE ZONE  

The initiative zone was characterised by the absence of local limits (no specific rooms 

within the LOT-House, no restricted number of rooms). Within the framework of this zone, 

learners were supposed to train and improve their social, communicative and 

organisational skills. This was mainly realised by group work in projects closely connected 

to learners’ interests and specific approaches towards learning.  

In the course of time several different projects and initiatives were established that were 

partly continued even after the end of the LOT-House project. This is, for example, true of 

an “exchange circle” initiated by LOT-House learners, in the framework of which people 

exchanged their newly acquired competences and skills. This circle has now joined a 

network of other regional groups in order to pass on and exchange knowledge and 

experience. 

Another group of LOT-House learners active in the workshop zone focused on producing 

toys. These toys were given to an initiative for handicapped people in Korneuburg. Their 

activities resulted in intensive contacts (visits, trips together with handicapped people etc.) 

that still endure.  

 

While carrying out all these activities in a self-organised way that required initiative, 

learners were continuously provided with knowledge (e.g. project planning and 

development), information, necessary equipment and infrastructure.  
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GUIDES - The Learning Facilitators  

The learning facilitator activities are aimed at securing the learners’ long-term re-entering 

into the labour market. Within this framework, learners were offered individual coaching 

that was intended to support them on their way back into working life. This coaching was 

also offered to learners who had finally got and started a job or who were in danger of 

losing their occupation. In addition to this, the learning facilitators counselled and 

accompanied learners on their way through the training programme of the LOT-House.  

Again, it was of essential importance to provide appropriately designed and equipped 

rooms for individual coaching and counselling sessions (tables, comfortable seats, 

decorations etc.) in order to offer a pleasant and motivating atmosphere of trust allowing 

for constructive self-reflective work.  

 

Working with Individuals - Framework  

From the individuals’ point of view, learning means relating already acquired knowledge to 

new information and thus being confronted with new knowledge. This can, of course, be 

externally suggested or initiated. It comes into being, however, only if the learner transfers 

this knowledge into his/her cognitive scheme (see Gerhardter).  

According to Klimecki/Laßleben (1995, 6) this can happen in the following ways:  

• Learning by experience: the difference between intention to act and result of acting  

• Learning from ideal/model: the difference between one’s own behaviour and the 

behaviour of someone else  

• Foreseeing-proactive learning: the difference between future demands and current 

performance spectrum  

• Critical reflective learning: the difference between the intended situation and the 

current situation  

 

Most importantly, self-organised learning is possible only if new information can actually be 

used and realised. For this, credible advantages and connections to one’s own life, one’s 

career or improvement of quality of life have to be evident. In this way learners can see a 

meaning behind the learning process and take responsibility for their own learning, which 

in itself supports and enhances the idea of self-organised learning. Having the possibility of 
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voluntarily making use of the LOT-House’s educational opportunities helped learners to 

make responsible decisions for themselves.  

The concept of self-organised learning necessarily implies intensive confrontation with the 

individual. Individual patterns of behaviour, biographies, learning targets and methods have 

to be considered in every single case. It is therefore necessary to offer flexible learning 

options and professional coaching and counselling in order to meet the real needs of 

learners and not to set unrealistic targets.  

Within the framework of the LOT-House, neither the duration of the learners’ stays nor the 

intensity of working/dealing with individual learners was fixed beforehand, which served as 

an ideal basis for dealing with individual needs.  

 

The Process of Working with Learners  

On their educational way through the LOT-House, learners were continuously coached, 

accompanied and supported by administrative staff and pedagogical experts. Every learner 

first underwent a counselling session in the info zone of the LOT-House and was provided 

with individual coaching throughout the process of learning. Social anamnesis was an 

essential part of counselling in every case. Important personal data collected during the 

first contact session served as an important basis for counselling.  

In the course of the anamnesis, the collected data on professional and personal issues were 

interpreted with regards to communication and behavioural patterns, as well as individual 

approaches to learning. On this basis learning experts working in the LOT- 

House were well able to assist learners in finding out their own style of learning and 

working. This was, for example, made possible by reflecting on one’s own learning 

biography, or by analysing and questioning learning methods, learning techniques and 

necessary frameworks for learning.  

As a next step, learners were assisted in defining their targets and personal criteria for 

success. This clear and transparent target definition served as a basis for further progress 

and training in the LOT-House. Supported by their trainers, learners could continually check 

their learning progress and, if necessary, change and adapt their ways of training.  

 

Self-Esteem of the Individual  

Experiencing failure in the world of work in many cases results in loss of self-confidence, 

which can also lead to apathy. Many learners of the LOT-House showed an attitude and 
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behaviour typical of “victims” who increasingly regard themselves as determined by and 

dependent on someone else’s decisions concerning their professional situation and future.  

Developing individual competence portfolios turned out to be another useful support 

practice, since very often people belonging to this target group are not (or are no longer) 

aware of their own competences and skills.  

Generally, working on one’s self-esteem and being aware of one’s strengths is a necessary 

basis for taking responsibility for one’s development in life.  

For this reason, the following concept was developed in the LOT-House:  

 

 

Picture 1: The LOT-House schematic environment (Source: Learn Empowerment Toolbox, p.39) 

 

It was by employing this step-by-step-model that necessary and useful competences and 

potential for self-responsibility, self-organised learning and, in this way, for self-help were 

sustainably developed and enforced.  

 

Embedding the Individual in Group Activities  

In addition to individual coaching and counselling the LOT-House offered courses and 

projects and also developed group initiatives enhancing and supporting the independent 

1. Self-esteem – it is first and foremost 
necessary to become aware of one’s own 
value for and within society. In order to 
work on this aspect and achieve 
improvement, personal coaching and 
counselling was offered to every student 
from the very beginning. Individual 
strengths were analysed in the course of 
reflective sessions aiming at (re-
)enforcing people’s self-confidence. 

2. Self-competence – as a next step, 
students’ competences were analysed 
and reflected on. Individuals were 
provided with tools for subject- related 
and personal competence development.

3. Presentation – Presenting one’s 
own competences was an essential 
component of work in the LOT-
House. This proved to be of good 
example for other members of the 
target group and emphasised the real 
value of self-organised learning.
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work and activities of learners. Motivation for voluntary development was created by 

practical elements and efficient, everyday life-related learning. Learning options were in 

agreement with the current needs of learners, which required constant observation and 

adaptation of the LOT-House programmes.  

It was the concept of offering different learning zones that guaranteed a comprehensive 

programme of learning methods and contents. Again and again it was necessary to change 

or adapt certain elements of the concept, which was sometimes a challenging task for the 

trainers in the LOT-House.  

Providing different learning options went hand in hand with preventing learners from losing 

their motivation in case they experienced failures or unsatisfactory results in learning. 

Within the framework of the LOT-House, learning how to deal with mistakes and/ or 

frustration was particularly important. In this respect, reflection accompanying the process 

– in both face-to-face sessions and group settings - was always necessary and helpful. 
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3. Case Studies 

‘Jenny’ 

 

Initial Situation  

‘Jenny’ was 24 years old and at the time she came to the LOT-House she had been 

unemployed for one year. Before this, she worked as an accountant in a large company.  

Her educational background was very good: she finished commercial school and went 

through a four semester college course on exporting. In addition to this, she was a qualified 

“European secretary” with a principal focus on exporting.  

Although she had been trying very hard, she had not managed to find a new job. This long 

period of unemployment had negative effects on her. Having been unemployed for the last 

year, she showed low self-confidence and considered herself to be not qualified enough to 

succeed in the world of labour.  

 

Activities in the LOT-House  

In the LOT-House ‘Jenny’ went through the following stages of development:  

• First, she attended a computer course, passing all 7 exams of the European Computer 

Driving Licence. While she was on this course, she also took part in another LOT- House 

project. In this project, participants dealt with different entrepreneurial strategies and 

finally organised a PowerPoint-presentation on business ideas. They were provided 

with the necessary materials and free access to the Internet. They then presented their 

results to an audience of interested people at a special event.  

• ‘Jenny’ also underwent some “coaching”, a service offered by the “Guides”. During this 

phase, the most striking experience for her was a special walk with elements of 

climbing. This coaching, based on adventure and experience, enabled ‘Jenny’ to 

actively find out her own strengths, but also to accept her personal weaknesses. Thus 

it was a major contribution to finding new self-confidence.  

• ‘Jenny’ organised two special days in the Austrian Chamber of Commerce for the 

participants of the entrepreneurial course in the LOT-House to talk about bringing up a 

business, what to consider and what to expect realistically. 

 

 



   
   

ENTER –TOOLBOX Page 17 www.enterproject.eu 

Professional Development  

Half a year later ‘Jenny’ found herself a part-time job in exporting. Sometime later she 

additionally started her own business, offering an accounting service to small and medium 

companies both in Austria and abroad (especially the USA). Since she is doing very well in 

her own business, she is now about to concentrate on it full time. 

 

‘Paul’ 

 

Initial Situation  

‘Paul’ is Austrian, but spent his childhood in South Africa. After attending school in Austria, 

he went back to South-Africa to do occasional jobs, e.g. as a field worker. Two years ago, 

after the death of his father, he finally returned to Austria, together with his mother. He 

unfortunately had problems to get used to the Austrian culture and way of living. He 

worked for different companies, doing unskilled jobs the last two years. Most of the time, 

however, he was unemployed. Being at the age of 25he shared a household with his 

mother and lived on social benefits as well as on his mother’s pension. It was a joint effort, 

cooperation between the LOT-House and the social office of Korneuburg, which persuaded 

him come to the LOT-House.  

 

Activities in the LOT-House  

Together with a trainer of the LOT-House, ‘Paul’ developed a special course for socially 

disadvantaged people. He was involved in the following activities:  

• Design and production of leaflets promoting the LOT-House course  

• Streetwork: together with the trainer, ‘Paul’ went to places where people belonging to 

this special target group can be found (station, pub at the station, parks etc.) and 

informed them about the course Two months later, a group of four people had been 

established. They regularly – and voluntarily - met once a week and, together with 

their trainer, agreed on the following points:  

• Course hours: every Monday, from 09:00 to 12:30  

• Contents:  

IT-basics (Windows, Word Excel and Internet)  

English – ‘Paul’ acted as a teacher, passing on his knowledge to his fellows, 

together with an experienced English teacher  
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Outdoor activities: 

Together with handicapped people from a local organisation, the course participants 

manufactured toys that were shown at a special exhibition  

 

Professional Development  

Two of the four course participants got a job towards the end of the course. ‘Paul’ got a 

place in a non-profit social project, where he is doing very well. His work is rather 

independently and he is setting up language course concepts combined with outdoor 

activities. Meanwhile he also started attending a VET-course becoming an outdoor-

pedagogue and plans for the future to set up his own business with focussing on learning 

English whilst doing outdoor activities. 

 

Learning interests and individual learning goals  

Unemployed youngsters who participate in vocational training rarely do so voluntarily, and 

maybe even only under the pressure of potential sanctions. For all learners, however, this 

situation is connected with the experience of loss of employment – including if this 

particular experience occurred quite some time ago. This experience mostly comes along 

with uncertainty and disorientation. The hope of regaining security and orientation, 

therefore, is often a central expectation of the educational training and the tutors. In fact, 

those expectations are incompatible. In the situation of unemployment, orientation means 

a focus on the future new, unknown and thus uncertain situation of occupation. The hope 

for security, on the other hand, focuses on well-known, familiar situations. To strengthen 

the feeling of security in the context of educational training must therefore focus on the 

support of self-assertion, which allows the learner to think over new orientations from a 

“safe” point of view.  

 

After introductory biographical exercises to gain awareness of individual skills and 

competencies, it is therefore important to allow each participant to reflect on and 

formulate his/her training interests and goals. This process offers the learners (especially 

long-term unemployed people) the chance to overcome the destructive experience of 

“being lived” or being only a victim and to activate the constructive potential of self- 

organisation. Experience shows that this opportunity is unusual and new for most learners. 

Nevertheless, they very much appreciate being taken seriously as a person, when their 
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individual needs, interests and goals – apart from the official educational goals – are made 

the starting point of the learning/training organisation. From research we know that 

unemployed youngsters measure the value of vocational training not only by the direct 

benefit for the labour market, but also by the extent to which their social situations and 

their current individual situations of life were considered (Meier a.o. 1998).  

With regard to the demands of lifelong and self-directed learning, learners increasingly 

need knowledge of their own learning patterns, their learning behaviour and individually 

appropriate learning strategies. To raise awareness of these has to become the outstanding 

task of training providers, if educational courses are aimed at strengthening the learners’ 

responsibility. It has proved useful to first let the young learners take a view on their 

biographically acquired conceptions, attitudes and behaviour concerning learning, and to 

take those insights as the basis for the further promotion of learning management (see 

Kemper/Klein 1998). 

 

Tagging learning interests and deducing goals  

Learning interests are a result of biographical reflection. They are the link between 

biographically determined orientations and the interpretation and seizing of an actual 

(educational) opportunity. The first step towards a focus on the young unemployed 

interests therefore is tagging their real interests. These hold potential for self-organisation 

and for active control over the learning process. The young unemployed interests refer to a 

future they subjectively favour. In this sense they represent a step towards self-certainty – 

just like gaining awareness of individual skills – as they form a conscious starting point for 

action potential, perhaps also for their own appreciation.  

We live in a time where the future remains uncertain and working biographies become 

more and more discontinuous, and the fear to trail away is mounting while the courage to 

think and act on one’s own is shrinking. In times like these, making the young unemployed 

aware of and helping them become orientated towards their own learning goals holds a 

chance for the development of life scripts that carry them through both phases of 

employment and phases of unemployment. The ascertaining of individual goals obtains the 

character of a guard rail for the individual during the education process. In order to prevent 

misunderstandings: the focus on the unemployed’ interests does not mean exclusive focus 

on the participant’s needs only. The point is to find a balance between the content-wise, 

disciplinary and supradisciplinary and individual learning interests and goals.  



   
 

ENTER –TOOLBOX Page 20 www.enterproject.eu 

The identification of the unemployed interests has to be made on two levels. For one thing 

it has to relate to general interests that the participants associate with the actual training 

course.  

For another thing the interests of the learners are connected to their existing qualifications 

and competencies, to the vocational training goals and to the educational opportunities 

and are firmed up along the specific content offers. 

 

Points of reference and preconditions for the identification of individual learning 

interests are therefore  

• Awareness of existing acquired competencies and skills  

• Knowledge of the current requirements of the labour market  

• Knowledge of the training providers’ offers – aims, contents, methods  

• Results of a biographical reflection on one’s own interests  

 

Stimulation of personal reflection requires  

• the development of a vocational perspective worth aspiring to  

• the recognition and labelling of prior learning and practical experiences  

• work with and on technical and personal abilities and preferences  

• the revision of the desired vocational perspective with regard to a possible transfer to 

the learning situation, to a later situation of employment or a work situation other 

than gainful employment  

 

Although tagging learning interests belongs to the beginning phase of a vocational training 

course, they will have to be revised, expanded and concretised in learning goals, contents 

and means during the process.  

In order to create commitment, it is advisable to conclude a learning contract between the 

learners and the institution. When phrasing the training goals in the contract, but also 

when goals are worded in general, the following criteria should be considered:  
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SMART-criteria2 

Specific & precise: The first term stresses the need for a specific goal over and against a 

more general one. This means the goal is clear and unambiguous; without vagaries and 

platitudes. To make goals specific, they must tell a team exactly what is expected, why is it 

important, who’s involved, where is it going to happen and which attributes are important. 

• A specific goal will usually answer the five "W" questions: 

• What: What do I want to accomplish? 

• Why: Specific reasons, purpose or benefits of accomplishing the goal. 

• Who: Who is involved? 

• Where: Identify a location. 

• Which: Identify requirements and constraints. 

 

Measurable: The second term stresses the need for concrete criteria for measuring 

progress toward the attainment of the goal. The thought behind this is that if a goal is not 

measurable, it is not possible to know whether a team is making progress toward successful 

completion. Measuring progress is supposed to help a team stay on track, reach its target 

dates, and experience the exhilaration of achievement that spurs it on to continued effort 

required to reach the ultimate goal. 

• A measurable goal will usually answer questions such as: 

• How much? 

• How many? 

• How will I know when it is accomplished? 

 

Acceptable & motivating: The third term stresses the importance of goals that are realistic 

and attainable. While an attainable goal may stretch a team in order to achieve it, the goal 

is not extreme. That is, the goals are neither out of reach nor below standard performance, 

as these may be considered meaningless. When you identify goals that are most important 

to you, you begin to figure out ways you can make them come true. You develop the 

attitudes, abilities, skills, and financial capacity to reach them. The theory states that an 

                                                             

2 Source: http://en.wikipedia.org/wiki/SMART_criteria, download 13th of June 2013  
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attainable goal may cause goal-setters to identify previously overlooked opportunities to 

bring themselves closer to the achievement of their goals. 

An attainable goal will usually answer the question: 

• How: How can the goal be accomplished? 

 

Relevant: The fourth term stresses the importance of choosing goals that matter. A bank 

manager's goal to "Make 50 peanut butter and jelly sandwiches by 2:00pm" may be 

specific, measurable, attainable, and time-bound, but lacks relevance. Many times you will 

need support to accomplish a goal: resources, a champion voice, someone to knock down 

obstacles. Goals that are relevant to your boss, your team, your organization will receive 

that needed support. 

• Relevant goals (when met) drive the team, department, and organization forward. A 

goal that supports or is in alignment with other goals would be considered a relevant 

goal. 

• A relevant goal can answer yes to these questions: 

• Does this seem worthwhile? 

• Is this the right time? 

• Does this match our other efforts/needs? 

• Are you the right person? 

 

Time-bound: the fifth term stresses the importance of grounding goals within a time frame, 

giving them a target date. A commitment to a deadline helps a team focus their efforts on 

completion of the goal on or before the due date. This part of the SMART goal criteria is 

intended to prevent goals from being overtaken by the day-to-day crises that invariably 

arise in an organization. A time-bound goal is intended to establish a sense of urgency. 

 

• A time-bound goal will usually answer the question: 

• What can I do six months from now? 

• What can I do six weeks from now? 

• What can I do today? 
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3. [second – SDL approach to be added by each partner  

according to country preferences] 
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